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Abstract 
This research, which has been done to determine the effect of some mother behaviours  on the self-management of children (to 
help children reach the targets, pressure behaviours for protection and success), has been carried out with 402 primary school  
students and their mothers in Mareúal Mustafa Kemal Primary School, in Konya, TURKEY∗∗. 
To determine the self-management behaviours of students “Self Management Test”, which is a sub-branch of “Psychological 
Social Development Scale (with the latest revision) and to determine the mother behaviours “Self Evaluation Behaviour Scale of 
Parents” were used as means of data collection.  
At the end of the research, it has been determined that there were significant differences between the average scores of the 
students’ “Self Management” according to mothers’ behaviours.  
© 2009 Elsevier Ltd. 
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1. Introduction 
Being an important element of psycho-social development, Self Management generally includes the skills which 
are necessary for an individual to live independently. It includes the important behaviours which are necessary 
throughout the life and which enable humans to live in harmony with the social environment (Neistadt and 
Martques, 1984). 
The effect of learning within the family and taking some family members as a model is great in the acquisition of 
positive social behaviours. The success and the failure of children in their social relationship emerge from the 
approach and attitude of parents towards their children. Parents may develop different attitudes towards their 
children as a result of their lives, the traditional education they have had, their socio-economic level and family 
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character. The way the families behave during their attitudes are determinants of how their children will get along 
and establish relationships with other people and of their attitude towards social life (Ça÷daú and Seçer, 2002).  The 
case is the same in the development of Self Management Behaviour of children.  
Although there are many behaviours of mothers which effect the development of the Self Management Behaviour 
of children, this study has been limited with the evaluation of the behaviours which are thought to have great 
influence on the Self Management Behaviour of children (help children  reach the targets, pressure behaviours for 
protection and success). 
2. Aim and Method 
  
The aim of this study is to determine the effect of the behaviours of mothers (help children reach targets and 
pressure behaviours for protection and success)  on the Self Management behaviours of children.  
This research has adopted a survey based research model for the purpose of primary data collection model. The 
study has been carried out with 402 primary school students and their mothers in Mareúal Mustafa Kemal Primary 
School in Konya, TURKEY. Personal Information Form, which is applied to determine  some of the features about 
students and their families, and Self Management Test (with the latest revision), which is a sub-branch of Psycho-
Social Development Scale developed by Baúaran (1992)  to determine the students’ self-management behaviours are 
applied as means of data collection. Statistical analysis related to the reliability of the test has been done because of 
the changes.  
According to Nunnaly, that the cronbach alpha coefficient is higher than 0,70 when  the acceptable  cronbach 
alpha coefficient for recently developed scales is between 0,50 and 0,60 signifies that the inner consistency is high 
(Peter, 1979). That the reliability coefficient of the test is higher than 0,50, has made the scale stable.  
Moreover three sub-tests of Parents Self Behaviour Evaluation Scale, which have been developed by Arı, Ça÷daú
and ùen (1998), have been used in this research in order to determine the mother’s behaviours. In this study, the 
reliability coefficiencies of this scale are 0,77 as a cronbach alpha value for sub dimension of “ helping children 
reach the targets”, 0,78 as a cronbach alpha value for sub dimension of “protection”, 0,83 as a cronbach alpha value 
for sub dimension of “pressure for success.”  These values state that the reliability of the scale is high.  
3. Findings 
In this section, the data about the research have been evaluated and analyzed and the findings are presented in the 
form of tables.  
The averages of the Self Management test scores of the primary education students from whom the models have 
been taken and their mothers’ average scores on their assistance for reaching the targets, pressure behaviours for 
protection and success are presented. Also, the Self Management average scores of the students according to their 
mothers’ behaviour level are shown in the tables.  
In the evaluation of the scales and the sufficiency levels of the students according to the total score averages, 
“one sample t test” is made use of. According to this, the average values related to the scales as test values are 
compared with the total scores the students achieved and it has been examined whether they have a significant 
difference statistically. Considering these analyses, it has been accepted that the subjects are different in terms of 
Self Management about the topics related to the scores which show statistically significant differences and which are 
above the scale averages.  
The score values the students have obtained from their behaviours of self management are shown in Table 1.  As 
seen in Table 1., the minimum  score of the group after the evaluation is 17,00, while the maximum score is 56,00. 
The average score the whole group has gained in total is 36,13. The arithmetic average of 58,50 which can be 
achieved as maximum in the total score of the test and 29,25 which is the one sample t test value have been reached 
at. Hence, 36,13 is a score which is above the arithmetic average. That means the sample group has medium level 
sufficiency in Self Management.  
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Table 1. Self  Management in Children: Mean, Scores, “One Sample t Test” Results and Significance
Score Table for Self Management Test Scores Achieved One Sample  t Test 
A. At Home 
Achievable  
Maximum 
Score Min. Max. X Test Value p 
1.Material Autonomy
      
a.Meal 5,00 1,00 5,00 3,96 2,50 <,001 
b.Cleanliness 7,50 1,00 7,50 4,50 3,75 <,001 
c.Dressing 5,00 1,00 5,00 4,40 2,50 <,001 
d.Going to bed- Sleeping 6,00 0,00 6,00 3,86 3,00 <,001 
TOTAL 23,50 8,00 23,50 20,84 11,75 <,001 
2. Personal Independence
      
a.School Study and helping houseworks 6,00 0,00 6,00 3,66 3,00 <,001 
TOTAL AT HOME 29,50 8,00 29,50 20,84 14,75 <,001 
B. OUTSIDE       
1.Displacement 5,00 0,00 5,00 2,56 2,50 ,369 
2. Leisure Activities       
a.Cinema 4,00 0,00 4,00 1,08 2,00 <,001 
b.Meeting Friends 6,00 0,00 6,00 3,28 3,00 <,001 
c.Spending and Benefiting from Money 7,00 0,00 7,00 4,17 3,50 <,001 
TOTAL OUTSIDE 22,00 1,00 22,00 11,09 11,00 ,619 
OTHER SUBJECTS 7,00 1,00 7,00 4,20 3,50 <,001 
FINAL TOTAL 58,50 17,00 56,00 36,13 29,25 <,001 
In Table 2, the average scores of the mothers’ assisting their children to reach targets, pressure behaviours for 
protection and success are seen.  
Table 2. Mean ( X ) and  Standart Deviation (SD) Values of Mother’s Help For Students In Reaching The Targets and Protectiveness and 
Pressure For Success
Scale Min. Max. X S.D 
Helping students  in reaching the targets (total) 2 10 8,72 1,89 
Protectiveness (total) 2 10 5,91 2,42 
Pressure for success (total) 2 10 8,94 1,44 
As seen in table 2, minimum value is 2, maximum value is 10 that can be taken from the scale.  In Self 
Evaluation Behaviour Scale of Parents (SEBSP)  grading, while the exact positive point that mothers are expected to 
get is 10  and the lowest point that signifies  the  negativity is 2, the lowest point 2 that mothers are expected to get 
from the scales of protectiveness and pressure for success signifies the positiveness, the highest point 10 signifies 
the negativity. 
Accordingly, the point 8,72 that is acquired from the helping behaviour in reaching the targets shows that 
mothers help their children in a  high level to achieve the aims. The point 5,91 that is acquired from protective 
behaviour means that mothers display medium levelled protective behaviour towards their children. The point 8,94 
that is acquired from the behaviour of pressure for success reveals that mothers display high levelled pressure 
behaviour towards their children for their success.
In order to test whether students’ self management scores vary or not according to their mothers’ behaviours, the 
sample mass   for each behaviour is divided into two groups according to median cutting rule (median=9).  The 
group that is under the median (0-9) is named as the “lower supporting group” while the group above the median (10 
and higher) is named as the “higher supporting group” in terms of helping level of mother’s in achieving students’ 
targets.  
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Table 3. Students’ Self Management X , SD, t and p Values According To Their Mother’s Helping Level in Reaching The Targets   
Helping level in reaching the targets
Lower Group 
(n=172) 
Higher Group 
(n=230) 
t 
TestBehaviour Items 
X S.S. X S.S. t p 
Meal 4,01 0,98 3,92 1,00 0,84 0,40 
Cleanliness 4,98 1,46 4,96 1,41 0,18 0,86 
Dressing 4,37 0,82 4,41 0,89 -0,47 0,64 
Going to bed-Sleeping 3,84 1,22 3,88 1,23 -0,33 0,74 
School Study and helping houseworks  3,80 1,25 3,55 1,34 1,95 <,05 
Displacement 2,69 1,19 2,46 1,33 1,84 0,07 
Cinema 1,19 1,52 0,99 1,53 1,30 0,19 
Meeting Friends 3,52 1,45 3,12 1,54 2,64 <,01 
Spending and Benefiting from Money 4,32 1,39 4,06 1,46 1,83 0,07 
Other Subjects 4,44 1,37 4,01 1,50 2,94 <,001 
Total 37,16 5,85 35,36 6,95 2,825 <,01 
In table 3, there is a significant difference among school studies and helping house works (p<0,05), meeting 
friends (p<0,01) and other subjects (p<0,001) behaviour items and total values(p<0,01) according to mothers’ 
helping level in achieving the targets. 
Depending on mothers’ helping level in achieving the targets, when students’ self management points are 
examined, the total point of children (37,16) whose mothers’ helping level is lower in achieving the aims (the group 
under median), is higher than the total point of children (35,36) whose mothers’ helping level is higher in achieving 
the targets (the group above the median). 
Accordingly, the points of children whose mothers’ helping level is low in achieving the targets, that they acquire 
from meal, cleanliness, school studies and helping  houseworks, displacement, cinema, meeting friends, spending 
and benefiting from money and other subjects are higher. 
These values, when children want to learn something or when they cannot do the activities that they should do, 
signify that children whose mothers help them are unsuccessful at their self management. 
The reason for failure may be that mothers intervene  children to achieve the target instantly without letting their 
children try on their own, instead of helping them  in achieving the aim. The other reason may depend on childrens’ 
expectation for help from their mothers and that they are not independent in their behaviours about their self 
management.  
In table 4, there is significant difference among school studies and helping house works (p<0,05)and spending 
and benefiting from money (p<0,01) behaviour items and total values (p<0,05) according to protectiveness level. 
Depending on mothers’ protectiveness level, when students’ self management scores are examined, self 
management points of students (36,81) whose mothers’ protective behaviour level  is lower (the group that is under 
median) are higher than the points (35,03) of children whose mothers display higher levelled protective behaviour.  
Accordingly, the children, whose mothers’ protectiveness level is low, have higher points in all behaviour items, 
except going to bed and sleeping behaviour (meal, cleanliness, dressing, school studies and helping houseworks, 
displacement, cinema, meeting friends, spending and benefiting from money and other subjects). 
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Table 4.Students’ Self Management X , SD,t and p Values According To Their Mother’s Protectiveness Level
Protectiveness Level
Lower Group 
(n=249) 
Higher Group 
(n=152)
t 
TestBehaviour Items 
X S.S. X S.S. t p 
Meal 4,02 0,97 3,88 1,01 1,39 0,17 
Cleanliness 5,04 1,45 4,85 1,39 1,33 0,18 
Dressing 4,42 0,83 4,35 0,89 0,83 0,41 
Going to bed- Sleeping 3,82 1,23 3,93 1,22 -0,89 0,38 
School Study and helping houseworks 3,75 1,25 3,51 1,39 1,95 <,05 
Displacement 2,65 1,27 2,41 1,28 1,77 0,08 
Cnema 1,14 1,56 0,95 1,47 1,21 0,23 
Meeting Friends 3,35 1,54 3,20 1,48 0,97 0,33 
Spending and Benefiting from Money 4,33 1,45 3,93 1,36 2,72 <,01 
Other Subjects 4,30 1,41 4,03 1,54 1,76 0,08 
Total 36,81 6,41 35,03 6,68 2,653 <,05 
In Sarı’s study (2007), there has been found a significant relationship between the dimension “Overprotective 
Motherhood” and the dimension “Social Adaptation”-“Social Inadaptability”-“Limited Social Adaptation”.
In consequence of Demirtaú’s study (2001), there has been found a negative relationship between children’s 
ability of self care and protective mother attitudes.  
So, the parents who anticipate their children to be successful at self care can be suggested that they should not be 
overprotective towards their children. 
Table 5. X , SD,  t and p Values According To Their Mothers’ Pressure Levels For Success 
Pressure level for success
Lower Group 
(n=188) 
Higher Group 
(n=214) 
t 
TestBehavioral Items 
X S.S. X S.S. t p 
Meal 3,97 0,96 3,94 1,02 0,30 0,77 
Cleanliness 4,93 1,42 5,00 1,44 -0,55 0,58 
Dressing 4,38 0,84 4,41 0,88 -0,28 0,78 
Going to bed-Sleeping 3,86 1,27 3,86 1,19 0,02 0,99
School Study and helping house work 3,69 1,29 3,64 1,32 0,39 0,70 
Changing Location 2,59 1,25 2,53 1,30 0,41 0,68 
Cinema 1,16 1,56 1,00 1,50 1,08 0,28 
Meeting Friends 3,39 1,47 3,20 1,56 1,24 0,22 
Spending and Benefiting from Money 4,21 1,48 4,14 1,40 0,50 0,62 
Other Subjects 4,30 1,36 4,11 1,54 1,31 0,19 
Total 36,47 6,25 35,83 6,82 0,992 ,322 
Although there is no  significant difference (p<0,332) in the score averages of  Self-Management according to 
pressure levels of mothers for success, it is seen that children’s Self-Management scores are affected negatively as 
the mothers’ level of pressure for success increases in Table 5.  
When the students’ Self-Management scores are examined depending on the mothers’ level of pressure for 
success; children’s scores (36,47) whose mothers apply lower pressure for success are more than the children’s 
scores (35,83) whose mothers apply a higher level of pressure for success.  
Accordingly, it is seen that  the points of children whose mothers’ pressure  level for success is low, that they 
acquire from meal,cleanliness,school studies and helping  houseworks, displacement, cinema, meeting friends, 
spending and benefiting from money and other subjects are higher. 
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Although there is no significant difference statistically, the children whose parents  do not have  high success  
expectations and who do not force their children about this subject can be stated to be more qualified in Self-
Management ( especially in behaviours outside) according to their average scores.    
According to Sarı (2007); there has been found a significant relationship between the dimension “Pressure and 
Discipline” and the dimension “Social Inadaptability”- “Limited Social Adaption”.  
The study carried out by Demirtaú (2001) has revealed that the children whose parents are very fond of them, 
whose mothers are imperious and authoritive are more dependant in terms of self care skills.  
As a result, overprotective and imperious behaviours negatively affect the way  children behave autonomously.    
4. Conclusion 
In the study,it is concluded that some of the behaviours (help students reach targets, protectiveness, pressure for 
success) of mothers cause differences in the Self-Management score averages of students.  
In the direction of this result;  
• Pre-school education instiutions are the institutions which fill many gaps of the families in developing 
positive behaviours and in acqusition of skills. So, the child should attend  education environment which 
supports and develops Self-Management skills before starting primary school in the pre-school age. 
• It is believed that it will be more effective when it is applied not only with the child centred programmes but 
also with programmes that are mother-father centred in Self-Management behaviour acqusition.  
• The educational studies for parents must be raised, supported and generalized all over the country in the 
context of Self-Management. 
• Whatever educational level the parents have, they should be reached with parents education programmes 
entailing Self-Management.  
• Larger masses of people must be reached by organizing the programmes which aim to develop the child’s self 
mangement skills via mass media ( radio, tv, magazin etc.),   
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